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' Generative Al tools (such as ChatGPT) have implications for administration and community engagement in higher education, but this practice note does not address this aspect.




Rapid developments in generative artificial intelligence (AI)?
technologies have led to an explosion of Al generators of text, code,
images, and voice, of which ChatGPT is one example.3 Al generators
can, with varying degrees of effectiveness, generate answers

to a question, produce code, text and content, and design an
artefact, based on prompts. They can be used to learn, to respond
to assignments, or to produce material for research and other
academic publications.

The purpose of this practice note is to set out the ways in which
generative Al technologies may be used to complement learning,
teaching and research.* The note acknowledges the benefits of
generative Al while recognising its risks and potential harms. The
essential approach is to be Responsible, Informed, Transparent
and Ethical (Gutiérrez, 2023). The practice note promotes the
critical and ethical use of generative Al across UJ (see Appendix A
for useful resources).

2 For basic explanations of what Al is — as well as machine learning, generative Al, and large language models — see UNESCO's recent quick start guide
(Sabzalieva & Valentini 2023), Mills (2023a) and Riedl (2023). UJ also offers a free course on Al in the Fourth Industrial Revolution - see free online
courses via uLink.

3 Other generative Al tools currently available include Bing's Chat, Google’s Bard, Anthropic’s Claude, Alpha Code, DALLE-2, CoPilot, and MidJourney.

4 For now, many generative Al tools are standalone tools, although some tools have begun to be integrated into other tools, systems and platforms
used by universities, such as GrammarlyGo.


https://etico.iiep.unesco.org/en/chatgpt-and-artificial-intelligence-higher-education-quick-start-guide
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Be responsible: Be sure to foreground learning integrity in your use of generative Al tools. This means that you

use the tool in a way that helps you make sense of the content and enhance your skills, rather than simply using
it to complete an assignment. For example, limit the use of generative Al tools to the early stages of writing
and research - to inspire, brainstorm and plan — rather than produce content for you. Immerse yourself in the
process of learning, and not only the product you are asked to create. Be careful not to rely on generative Al, as
you may not develop your own writing skills, style, critical thinking, and creativity.

Be informed: Before you use generative Al, you should “research who or what company developed the tool, how it
was developed, how it works, what functions it can perform, and what limitations and/or risks it presents” (Gutiérrez
2023). Check for updates and reports on bugs or data leaks. Stay informed on the broader ethical issues relating to Al
tools. Some of these issues include privacy and data, intellectual property infringements in the development of these

tools, labour exploitation in the process of building these tools, and the environmental impact of the development
and use of these tools.

Be transparent: Clearly indicate which tools were used, and how you used them.

Be ethical: Distinguish between what you produced, and text/image produced by an Al tool through citation
and quotation marks. It is wrong to present Al-generated work as your own work and doing so is academic
misconduct.



https://www.techtarget.com/searchenterpriseai/tip/Generative-AI-ethics-8-biggest-concerns#:~:text=Generative%20AI%20systems%20consume%20tremendous,or%20the%20AI%20systems%20themselves.
https://www.fierceeducation.com/technology/artificial-intelligence-higher-education-benefits-and-ethics

Always indicate where you have
used generative Al resources and

to what extent. Use the plagiarism
declaration as a checklist to ensure
that your work meets the necessary
standards for academic integrity.

The practice note applies to all generative Al
available at any time.

a. These tools are updated continuously, and
new tools are created almost daily.

b. Given the speed with which this technology
is evolving, it is imperative that the
University remain abreast of developments
in the field.

¢. Some of the tools available at no cost are

greatly enhanced when the user pays a
fee. In paid apps, the risks of increased
inequities and misuse require constant
vigilance.



BENEFITS OF
GENERATIVE Al
TOOLS FOR LEARNING,
TEACHING AND RESEARCH

Generative Al tools have multiple capabilities which have the potential to provide benefits and added value to

academics and students alike. Generative Al tools has many uses, value and benefits, some of which are set out below:

save time

develop critical thinking skills if
used correctly

enhance motivation
generate ideas and brainstorm
generate code

improve equity between
speakers of different language
or writing abilities

improve grammar and writing
structure, especially for English
second-language writers

develop Al literacies and skills®

get over writer’s block

provide learning prompts and
suggestions

create many types of quiz
questions

do calculations
assist in examination preparation

by generating questions and
answers

experiment with different
writing styles

use with students who may
have specific needs that can be
addressed with Al

find teaching materials, images,
slide shows, etc. for lecturers
updating of learning materials
offer general feedback on
students’ writing

grade students’ work using a
rubric

generate ideas for images,
visuals and graphics

draft ideas and plan or structure
written materials

be used as a form of search
engine to source, select and
organise data and references

Specific to learning and teaching, Mike Sharples (2023) identifies ten roles for generative Al. The recent UNESCO quick
start guide on CHAT GPT and Al in higher education unpacks these roles in further detail, as can be seen in

Table 1. Watkins (2022) also offers some practical ideas for using generative Al in courses, emphasising the importance
of making time to reflect on ethics, the aims and outcomes of specific activities, and integrating generative Al in ways
that save time while deepening the learning experience.

5 Al prompt engineering is a key aspect of Al skills. See Atlas (2023) and Eager (2023) for examples of good prompts.


https://www.iesalc.unesco.org/wp-content/uploads/2023/04/ChatGPT-and-Artificial-Intelligence-in-higher-education-Quick-Start-guide_EN_FINAL.pdf
https://www.iesalc.unesco.org/wp-content/uploads/2023/04/ChatGPT-and-Artificial-Intelligence-in-higher-education-Quick-Start-guide_EN_FINAL.pdf

Table 1: Roles of generative Al in learning and teaching (UNESCO 2023)

Role

Possibility engine

Description

Al generates alternative ways
of expressing an idea

Example of implementation

Students write queries in Al tool and use the regenerate
response function to examine alternative responses.

Socratic
opponent

Al acts as an opponent to
develop and argument

Students enter prompts into Al tool following the structure of a
conversation or debate. Lecturers can ask students to use Al tool
to prepare for discussions.

Collaboration
coach

Al helps groups to research
and solve problems together

Working in groups, students use Al tool to find out information
to complete tasks and assignments.

Guide on the side

Al acts as a guide to navigate
physical and conceptual
spaces

Lecturers use Al tool to generate content for classes/courses
(e.g., discussion questions) and advice on how to support
students in learning specific concepts.

Personal tutor

Al tutors each student and
gives immediate feedback on
progress

Al tool provides personalised feedback to students based on
information provided by students or lecturers (e.g., test scores).

Co-designer

Al assists throughout the
design process

Lecturers ask Al tool for ideas about designing or updating a
curriculum (e.g., rubrics for assessment) and/or focus on specific
goals (e.g., how to make the curriculum more accessible).

Exploratorium

Al provides tools to play with,
explore and interpret data

Lecturers provide basic information to students who write
different queries in the Al tool to find out more. An Al tool can
be used to support language learning.

Study buddy Al helps the student reflect Students explain their current level of understanding to the Al
on learning material tool and ask for ways to help them study the material. Al tool
can also be used to help students prepare for other tasks (e.g.,
job interviews).
Motivator Al offers games and Lecturers or students ask Al tool for ideas about how to extend

challenges to extend learning

students’ learning after providing a summary of the current level
of knowledge (e.g., quizzes, exercises).

Dynamic assessor

Al provides educators with
a profile of each student’s
current knowledge

Students interact with Al tool in a tutorial-type dialogue and
then ask Al tool to produce a summary of their current state of
knowledge to share with their lecturer/for assessment.

(Source: Adapted from Sabzalieva & Valentini 2023:9)



With regards to research, the UNESCO quick start guide proposes possible uses of generative

Al at different stages of the research process: from research design (e.g., brainstorm research
questions), to data collection (e.g., prepare for interviews), data analysis, and writing up

(e.g., as a personal writing assistance) — see Figure 1. It can also be used in technical parts of
research grant applications, generating communication plans (Sabzalieva & Valentini, 2023:9),
and to generate ideas for a presentation.

Writing up Research design

» Improve writing quality * Generate ideas for research
» Reformat citations and questions or projects
references » Suggest data sources

« Translate writing

(o)

Data analysis Data collection
» Code data

» Suggest themes or topics for

« Search archives and datasets
« Translate sources into other

analysis languages

Figure 1: Possible uses of generative Al in research
(Source: Adapted from Sabzalieva & Valentini 2023:10)

To enjoy the benefits indicated above, without the risks and potential harms of generative Al,
UJ students and staff need to understand and apply responsible, informed, transparent and
ethical use of these tools. Learning and research integrity, assessment integrity and academic
integrity must be at the forefront of any use of generative Al.


https://www.iesalc.unesco.org/wp-content/uploads/2023/04/ChatGPT-and-Artificial-Intelligence-in-higher-education-Quick-Start-guide_EN_FINAL.pdf

TEACHING,
LEARNING
AND
RESEARCH
INTEGRITY

Generative Al promises new advances in
teaching, learning and research, though
with clear concerns regarding the pace

at which developments in Al are rapidly
changing knowledge and society (Watkins,
2022; Prochaska, 2023). One clear benefit
is the speed at which generative Al tools
can produce content, gather and organise
information. This does not replace the
work of higher education or educational
institutions, but rather emphasises the
growing importance of fostering critical
thinking, higher-order application, core
literacies and collaborative capacity, within
ethically-driven learning contexts.

Generative Al challenges traditional modes of teaching
and learning in a number of ways. Rapid access to
information and the ability to use tools such as ChatGPT
to write essays, produce code, make calculations, or
summarise readings changes the ways that students
engage with knowledge, in some ways reducing the
traditional number of ‘steps’ or processes required to
unlock new information, such as writing, problem-solving,
summarising or referencing. At the same time, new
challenges emerge from the ease with which these steps
are resolved, requiring teaching and assessment that
keeps in step with generative Al as a new substrate of the
learning process.

Al systems are imperfect and lack the ethical and critical
capacity to sift through and determine the veracity of
information, or detect biases — indeed, generative Al tools
may reproduce social and cognitive biases based on the
parameters and information available to them. While

this may change in the future, it still requires staff and
students to engage with generative Al as a component of
the learning process rather than a substitute. It is therefore
essential that staff are supported in developing critical
literacy and capacity in the use of generative Al tools, not
only in order to support their own work but to develop
these capacities in students. Best practices from fellow
institutions in SA, as well as leading global universities,
point to the value of ‘Al orientation’ as part of student
onboarding alongside dedicated review and discussion of
generative Al tools in course outlines and introduction,
writing workshops, assessments and practical activities.

The UNESCO guide provides an overview of some
of the teaching and learning strategies that may be
complemented by the use of generative Al. It also
highlights the importance of conducting whole-



institution audits to assess the potential value that
generative Al can add to teaching and learning,
determine potential challenges and risks, and plan for
cost-effective implementation. Designing effective
monitoring systems forms part of the implementation
of generative Al tools, particularly given the emphasis
on proving that quality teaching and learning has taken
place outside of traditional assessment modalities.

ChatGPT is a widely known and used generative Al tool.
There are a number of ways that it and other Al tools can

be used to create exciting, collaborative and meaningful
learning experiences. For students, they can be used to
develop critical thinking capacities by offering activities
that require analysing, critiquing or building on information
accessed through the platform. A number of examples have
been provided above, with simple inclusions being:

« using an Al tool to answer an assignment prompt, and
annotating the generated assignment with personal
reflection and evaluation of the content as an in-class
activity or using Track Changes.

« comparing an Al tool's results to problem-solving
prompts alongside practical experiences, e.g., in
the case of engineering, medicine, or design. This
is particularly useful given the nature of geological
shifts, biological anomalies, and other dynamics that
may contest or contradict the information being
processed by the Al tool.

 allowing an Al tool to be uses in assignments while
allocating marks for reference to specific practicals, class
discussions, and other shared experiential knowledge.

Paid applications such as Chat GPT-4 have increased
these model’s capacity for reading longer texts, able to
provide insightful comments on full-length texts. It can
also be used to set up an enquiry workflow. The key is to
good use is effective prompts which ensure that ChatGPT
goes from reading a text to providing insights needed.
Institutions can build an ‘Al tutor’ as part of an existing
LMS. It is recommended that UJ develop a monitoring
tool to identify whether and how students and staff have
used an Al tool such as ChatGPT in their research writing,
and to establish whether Al generated searches and
prompts have been applied.

The Scholarship of Teaching and Learning (SOTL) is
critical to navigating the adoption and adaptation to
generative Al use including in research. Undergraduate
and postgraduate research modules and activities, and
academic research activities generally need to consider
the ethical and practical implications of generative

Al tools within different fields. This includes using
generative Al to develop research instruments, code

or analyse data. Important privacy risks emerge when
considering the institution’s intellectual property and
confidentiality regulations alongside the use of third-
party applications for data processing. Additionally, new
considerations around generated content ownership also
apply, for example, where generative Al has been used
to produce a significant proportion of the discussion in
published research.



ASSESSMENT
INTEGRITY

The purpose of assessment is for
students to demonstrate their learning.
Generative Al requires significant shifts
in how learning is assessed given that
current assessment modalities may be
easily circumvented through the use of
generative Al tools. This has implications
for plagiarism and academic dishonesty,
but furthermore undermines the primary
outcome of meaningful learning taking
place, and the processing of information
into knowledge through analysis,
application and experience.

There are several ways to mitigate the risks of academic
misconduct through generative Al in the design of an
assessment.

For example:

assign more formative assessments

do more assessed work in class /
synchronously

design assessments with practical
requirements

ask students to submit rough notes with the
final work

assign assessments to be completed in class,
such as presentations, self-reflection tasks,
in-person class tests, and so on

ask students to hand-write assessments in
class

identify clear criteria for marking rubrics and
assessment modalities

require students to use the most recent
resources available

encourage collaborative online annotation of
texts

change the format of the task / submission to
include formative assessments

add the requirement for personal knowledge
or experience

ensure that assessments evaluate the
student’s ability to argue, or to provide
analysis, or evidence

require students to make analytical, fact-
checking or evaluative critiques of the Al
response

assign peer review tasks

ask students to reflect on their own thinking
and writing processes on written feedback
forms




It is important for assessment to consider what is

to be learned and what students should be able to
demonstrate at the conclusion of a course or module. A
note from UK universities highlights the importance of
drawing industry and social partners into the revision
and rethinking of assessments that emphasise the
application of knowledge to practical conditions and
challenges. Group assessment, including peer evaluation,
is one way to build layers of formative and summative
assessment into the design of courses. Service projects
with reflective and theoretical components can also build
critical analysis into the practical dimension of learning.
Cost and time constraints are unavoidable considerations
when thinking through alternatives to existing
assessment methods, which in turn requires thinking
about how multi-departmental or cross-disciplinary
panels or working groups could support any number of
generative Al assessment processes within a given term
or semester. Allowing students to choose between using
generative Al or not, with effectively delineated criteria
for each assessment type, may also provide more scope
for those students interested in other modes of learning
and conducting research.




ACADEMIC
INTEGRITY

Academic integrity comprises
honesty, trust, fairness, respect
and responsibility. These values
should underpin all academic
work by UJ students and staff
irrespective of technologies used. A
holistic understanding of academic
integrity extends to the whole
University.

The inappropriate use of generative Al

for teaching, learning and research may
contravene academic integrity. In such cases,
academic dishonesty results. For these

reasons, this Practice Note must be read in
conjunction with UJ’s Policy on Plagiarism

and Disciplinary Code and Procedures for

Employees, Regulations for Student Discipline,
and the Student Regulations.

To present the work of someone else or of a generative
Al tool, in whole or in part, as one’s own, is academic
dishonesty. To mitigate the risks of academic misconduct,
in the context of generative Al, it is recommended that:

 lecturers clearly communicate with students - in
learning guides and in class conversations — whether
and how they may use generative Al in their course
and for which assignments.

students and researchers be transparent and sign a
declaration that the work is their own.

where generative Al has been used, the declaration
should include an acknowledgement of the tools used,
with indications of for what and how these were used
(see Appendix B for an example of such a declaration
template).

students and researchers take responsibility for any
factual errors or fabricated references in their work,
even if these were generated by Al tools.

There should be awareness that with advances in Al

autonomy, work generated could become increasingly

original.

Whilst there are no conventions as yet for referencing,
there is a suggested approach from the University of
Queensland, Australia. In brief, these are based on

the APA guidelines for personal communication and
correspondence as the content is generally not
recoverable.



file:///Users/joanbaker/Desktop/WIP_IMAC%20JB/UJ/CF80_AI%20BOOKLETS/Source%20documents/Potential%20images/Icons/chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/www.uj.ac.za/wp-content/uploads/2023/02/plagiarism.pdf
file:///Users/joanbaker/Desktop/WIP_IMAC%20JB/UJ/CF80_AI%20BOOKLETS/Source%20documents/Potential%20images/Icons/chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/www.uj.ac.za/wp-content/uploads/2023/02/disciplinary-procedure-and-disciplinary-code-guideline.pdf
file:///Users/joanbaker/Desktop/WIP_IMAC%20JB/UJ/CF80_AI%20BOOKLETS/Source%20documents/Potential%20images/Icons/chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/www.uj.ac.za/wp-content/uploads/2023/02/disciplinary-procedure-and-disciplinary-code-guideline.pdf
file:///Users/joanbaker/Desktop/WIP_IMAC%20JB/UJ/CF80_AI%20BOOKLETS/Source%20documents/Potential%20images/Icons/chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/www.uj.ac.za/wp-content/uploads/2023/02/regulations-for-student-discipline.pdf
https://guides.library.uq.edu.au/referencing/chatgpt-and-generative-ai-tools.
https://guides.library.uq.edu.au/referencing/chatgpt-and-generative-ai-tools.

Author of generative Al model, Year of version used

Example: (OpenAl, 2022) or OpenAl (2022)

Author of Al model used. (Year of Al model used). Name of Al
model used (Version of Al model used) [Type or description
of Al model used]. Web address of Al model used

Example: OpenAl. (2022). ChatGPT (Dec 20 version) [Large

language model]. https://chat.openai.com/

Note that the complete transcript of the response obtained
to a prompt can be included as an appendix.

Notwithstanding any declarations as to the veracity of the tools,
Al-text detection tools® have limitations. Accusations of academic
dishonesty based on detection tools alone may be false and
further engagement with the content as well as with the student/s
and researcher/s would be required before action can be taken
against this kind of academic dishonesty. The low reliability of

Al writing detection tools in general (Heikkild 2022; Milano et al
2023) requires that an assessment of the content of material not
rely on an Al checker alone.

6 These include OpenAl’s Al Text Classifier, CheckGPT, Content At Scale, Writer.com's Al Content
Detector, Originality Al, Crossplag’s Al Content Detector, GPTZero, and Turnitin's Al-writing
detection score.


https://chat.openai.com/auth/login

ETHICAL
CONSIDERATIONS
IN THE USE OF
GENERATIVE Al

Generative Al tools can be used to improve
teaching and learning through troubleshooting,
developing resources, evaluating outputs,
generating dummy student responses, and
identifying new activities and pedagogical
strategies. It can be used to assess language
proficiency, offer students personalised
learning support, and make sense of
large amounts of data or complex
scenarios. However, these also create
new challenges in the ethical use
of generative Al for teaching and
learning.



First, it must be noted that there are inherent biases in
Al tools, and concerns related to privacy, accessibility
and equity, and sustainability. The two major biases in

Al are cognitive bias and gender / racial bias. Al does

not ‘know’ the facts, or what is right and wrong; it only
reproduces based on the content it has been able to
gather. Secondly, generative Al tools give the developers
the means to gather data about users without their
permission and for unknown purposes.

Privacy issues should be foregrounded in concerns
around the use of generative Al. There have been several
public cases of data leakage, where generative Al has
reproduced sensitive or personal information gathered
from users. This further raises concerns about intellectual
property and data confidentiality, particularly in the use
of demographic and qualitative data. While generative

Al has been lauded for its value in marking or grading
assignments, using it to mark reflective and personally-
embedded work has serious ethical implications, both
for the privacy of the student and for the potential
dissemination of personal information through
ineffective security parameters.

Additionally, it is important to have clarity on the data
storage/ data protection policies of generative Al tools
such as ChatGPT, as well as Al plug-ins for existing
programs. Where institutions are using third-party
tools for teaching, learning and research, ongoing

evaluation of privacy and data storage policy is essential
to protecting the academic freedom and freedom of
information on university campuses. This includes the
right of refusal, scrubbing of sensitive geo-data or log-
in information, and so on’. The difference in terms of
service between free and paid-for versions of Al tools
should also be considered.

Affordability means that those who can afford it are
privileged in respect of its use. Unless institutions
provide blanket or subsidised access to generative Al
tools, it is likely that students with greater financial
means will be able to maximise the benefit of these tools
for their academic performance, and/or be able to afford
upgrades that outpace existing usage, plagiarism and
assessment policies in place. The alternative would be to
restrict the use of generative Al except under authorised
conditions or using university-approved tools, although
this presents with planning and monitoring demands.

Finally, sustainability concerns have been raised
regarding the environmental impact® of ChatGPT and
related generative Al tools, alongside human rights
concerns regarding the manner in which the tools are
developed. The University needs to consider the legal
and ethical implications of the generative Al enlisted
to support institutional functions, as well as prioritise
research, collaboration and development for ethical,
open-source and low-cost alternatives.

7 https://www.lexology.com/library/detail.aspx?g=33bf4b4f-ffd9-4bf1-bfc1-
7c790d86a22f.

8 https://medium.com/@chrispointon/the-carbon-footprint-of-chatgpt-
el1bc14edcc?a).


https://www.lexology.com/library/detail.aspx?g=33bf4b4f-ffd9-4bf1-bfc1-7c790d86a22f
https://www.lexology.com/library/detail.aspx?g=33bf4b4f-ffd9-4bf1-bfc1-7c790d86a22f
https://medium.com/@chrispointon/the-carbon-footprint-of-chatgpt-e1bc14e4cc2a
https://medium.com/@chrispointon/the-carbon-footprint-of-chatgpt-e1bc14e4cc2a

UJ recognises the benefits of generative
Al for learning, teaching and research,
underscored by the following principles for
responsible use:

» Beinformed: Before you use a generative Al tool, you
should “research who or what company developed
the tool, how it was developed, how it works, what
functions it can perform, and what limitations and/
or risks it presents” (Gutiérrez 2023). This includes
regularly checking for updates and reports on bugs or
data leaks.

» Be transparent: indicate which tools were used, and
how you used it.

» Be ethical: distinguish between what you produced
and text/image produced by Al tool through citation
and quotation marks.

» Beresponsible: for example, limit the use of
generative Al tools to the early stages of writing and
research — to inspire, brainstorm, plan - rather than
produce content.



RECOMMENDATIONS

Each domain in the University will be impacted differently by the use
of Al generators. Care should be taken across all domains to ensure
that appropriate measures are in place to encourage the critical use
of these applications. The assurance of the integrity of learning and
teaching, assessment, and research and academic integrity must be

maintained.

As the adoption and adaptation of generative Al in higher education expands, it may
become necessary to consider a core course or set of progressive micro-credentials
in critical Al literacy, ethics and skills. Resource and support facilities for the use of
generative Al should be housed within the library and information services in order
to appropriately locate Al tools within the domain of research and knowledge.

Scholars such as Crawford et al (2023) and Nah et al (2023) argue that the
introduction of generative Al in higher education will increase the need for deeper
education on ethics, critical thinking and analysis, as well as issues in social justice,
inequality and ecology. Students need to be equipped to validate, verify, and
critique sources of information, including answers generated by chatbots. They also
need to be aware of the limitations of these tools, including those identified by their
creators, as well as the ethical and legal considerations that apply when making use
of generative Al tools and platforms.

It is critical to consider what effective penalties for generative Al misuse may
constitute, both for staff and students. It is likely that a wide survey of ideas, inputs
and strategies will need to be considered given the continually changing nature
of Al and the differences between disciplines. Incentives can also be offered that
prioritise alternatives to Al use, e.g., using resources such as books or journal
articles, or conducting snap research with peers on campus. Sharing personal
information, using chatbots to screen commercially or personally sensitive work, or
analyse confidential data, are some of the issues that will need to be managed in
orienting staff and senior students to the use of generative Al.



APPENDIX A:

REFERENCES AND
USEFUL RESOURCES

Alby C (2023) Can ChatGPT be a blessing? 7 January.

Alby C (n.d.) ChatGPT: Understanding the new landscape
and short-term solutions

Alkaissi H, McFarlane SI (2023). Artificial hallucinations in
ChatGPT: Implications in scientific writing. Cureus, 15(2)
1-4. https://doi.org/10.7759/cureus.35179

Atlas S (2023) ChatGPT for higher education and
professional development: A guide to conversational
Al. College of Business Faculty Publications. https://
digitalcommons.uri.edu/cba_facpubs/548

Bailey J (2022) Why teachers are worried about Al.
7 December

Bali M (2023) What if we create a culture of “transparent
assessment” (Al & Al). Blog post on Reflecting
allowed, on 5 January. https://blog.mahabali.me/
educational-technology-2/what-if-we-create-a-culture-
of-transparent-assessment-ai-ai/

Baty P (2023) https://www.linkedin.com/posts/philbaty_
chatgpt-a-powerful-tool-for-education-if-activity-
7014897113192878080-V_q7/

Bebernes M (2022) Al can now write like a human.

Some teachers are worried. https://news.yahoo.com/
ai-can-now-write-like-a-human-some-teachers-are-
worried-222011124.html

Blain L (2023) ChatGPT can now access the internet and
run the code it writes. 24 March

Bogost | (2022) ChatGPT is dumber than you think. The
Atlantic 7 December. https://www.theatlantic.com/
technology/archive/2022/12/chatgpt-openai-artificial-
intelligence-writing-ethics/672386/

Bozkurt A, Sharma RC (2023). Challenging the status
quo and exploring the new boundaries in the age of
algorithms: Reimagining the role of generative Al in
distance education and online learning. Asian Journal of
Distance Education 18(1) 1-8. https://doi.org/10.5281/
zenodo.7755273

ChatGPT - Calm your inner Luddite, keep your inner
sceptic. https://www.universityworldnews.com/post.
php?story=20230302062634124

ChatGPT has many uses. Experts explore what this
means for healthcare and medical research: https://
theconversation.com/chatgpt-has-many-uses-experts-
explore-what-this-means-for-healthcare-and-medical-
research-200283

Compton M (2023) Sandpit: Testing the capabilities of
ChatGPT. https://docs.google.com/document/d/1K_
UgkLt6--Bqv_FVIiREBVRzXbD4yR4LzHep15caln4U/edit#

Cormier D (2023) Adapting your syllabus to an online
content / Al generated content world. Posting on
Dave's Educational Blog on 21 April. http://davecormier.
com/edblog/2023/04/21/adapting-your-syllabus-to-an-
online-content-ai-generated-content-world/


https://docs.google.com/document/d/1TFJG5hwMtGirdIdYS6sDbI3iPOcjrh1j/edit
https://docs.google.com/document/d/1ERCgdylG2LyOeL93aWrK6Jf97N_m1qaueN9W4kzO0Rk/edit?usp=sharing
https://docs.google.com/document/d/1ERCgdylG2LyOeL93aWrK6Jf97N_m1qaueN9W4kzO0Rk/edit?usp=sharing
https://doi.org/10.7759/cureus.35179
https://digitalcommons.uri.edu/cba_facpubs/548
https://digitalcommons.uri.edu/cba_facpubs/548
https://www.plagiarismtoday.com/2022/12/07/why-teachers-are-worried-about-ai/
https://blog.mahabali.me/educational-technology-2/what-if-we-create-a-culture-of-transparent-assessment-ai-ai/
https://blog.mahabali.me/educational-technology-2/what-if-we-create-a-culture-of-transparent-assessment-ai-ai/
https://blog.mahabali.me/educational-technology-2/what-if-we-create-a-culture-of-transparent-assessment-ai-ai/
https://www.linkedin.com/posts/philbaty_chatgpt-a-powerful-tool-for-education-if-activity-7014897113192878080-V_q7/
https://www.linkedin.com/posts/philbaty_chatgpt-a-powerful-tool-for-education-if-activity-7014897113192878080-V_q7/
https://www.linkedin.com/posts/philbaty_chatgpt-a-powerful-tool-for-education-if-activity-7014897113192878080-V_q7/
https://news.yahoo.com/ai-can-now-write-like-a-human-some-teachers-are-worried-222011124.html
https://news.yahoo.com/ai-can-now-write-like-a-human-some-teachers-are-worried-222011124.html
https://news.yahoo.com/ai-can-now-write-like-a-human-some-teachers-are-worried-222011124.html
https://newatlas.com/technology/chatgpt-plugin-internet-access/
https://newatlas.com/technology/chatgpt-plugin-internet-access/
https://www.theatlantic.com/technology/archive/2022/12/chatgpt-openai-artificial-intelligence-writing-ethics/672386/
https://www.theatlantic.com/technology/archive/2022/12/chatgpt-openai-artificial-intelligence-writing-ethics/672386/
https://www.theatlantic.com/technology/archive/2022/12/chatgpt-openai-artificial-intelligence-writing-ethics/672386/
https://doi.org/10.5281/zenodo.7755273
https://doi.org/10.5281/zenodo.7755273
https://docs.google.com/document/d/1K_UgkLt6--Bqv_FViREBvRzXbD4yR4LzHep15caln4U/edit
https://docs.google.com/document/d/1K_UgkLt6--Bqv_FViREBvRzXbD4yR4LzHep15caln4U/edit
http://davecormier.com/edblog/2023/04/21/adapting-your-syllabus-to-an-online-content-ai-generated-content-world/
http://davecormier.com/edblog/2023/04/21/adapting-your-syllabus-to-an-online-content-ai-generated-content-world/
http://davecormier.com/edblog/2023/04/21/adapting-your-syllabus-to-an-online-content-ai-generated-content-world/

Crawford J, Cowling M, Allen K (2023) Leadership is
needed for ethical ChatGPT: Character, assessment,
and learning using artificial intelligence (Al). Journal of
University Learning and Teaching Practice 20(3). https://
doi.org/10.53761/1.20.3.02

D’'Agostino S (2023) Designing assignments in the
ChatGPT era. 31 January.

Ditch that Textbook (2002) ChatGPT, chatbots and
artificial intelligence in education. 17 December.

Eager B (2023) Al prompt phrasebook academic writing:
500+ example prompts accelerate academic writing and
research.

Eaton S (2023) Teaching and learning with artificial
intelligence apps. University of Calgary. https://
taylorinstitute.ucalgary.ca/teaching-with-Al-apps.

Eaton SE (2023) A Comprehensive Academic Integrity
(CAI) framework: An overview. Calgary, Canada:
University of Calgary. htpps://prism.ucalgary.ca/
handle/1880/116060

Gero Kl (2022) Al reveals the most human parts of
writing. Wired. https://www.wired.com/story/artificial-
intelligence-writing-art/

Gutiérrez JD (2023) Guidelines for the use of artificial
intelligence in university courses.

Hachman M (2023) ChatGPT's new web-browsing power
means it's no longer stuck in 2021. 23 March.

Hearn A (2023) What is GPT-4 and how does it differ from
ChatGPT. 15 March

Heikkila M (2022) How to spot Al-generated text.
MIT Technology Review. Available at https://www.
technologyreview.com/2022/12/19/1065596/how-to-
spot-ai-generated-text/.

Kaplan A, Haenlein M (2019) Siri, Siri, in my hand:
Who's the fairest in the land? On the interpretations,
illustrations, and implications of artificial intelligence.
Business Horizons, 62(1) 15-25. https://doi.
org/10.1016/j.bushor.2018.08.004

Kovanovic K (2022) The dawn of Al has come, and
its implications for education couldn’t be more
significant. 15 December

Marr B (2023) The top 10 limitations of ChatGPT. 3 March.

McClennen N, Poth R Education is about to radically
change: Al for the masses.

McKenna S, Blackie M (2022) We must embrace new
technology that challenges assumptions about
higher education. Daily Maverick 22 December.
https://www.dailymaverick.co.za/article/2022-12-08-
we-must-embrace-new-technology-that-challenges-
assumptions-about-higher-education/?utm_
term=Autofeed&utm_medium=Social&utm_
source=Twitter#Echobox=1670522146

McKnight L (2022) Eight ways to engage with Al writers in
higher education. 14 October

McVey C (2022) POV: Artificial intelligence is changing
writing at the university: Let's embrace it. 5 December

Metz C (2023) OpenAl plans to up the ante in tech’s Al
race. The New York Times 14 March.

Milano S, McGrane JA, Leonelli S (2023) Large language
models challenge the future of higher education.
Nature Machine Intelligence. DOI: 10.1038/s42256-023-
00644-2.


https://doi.org/10.53761/1.20.3.02
https://doi.org/10.53761/1.20.3.02
https://www.insidehighered.com/news/2023/01/31/chatgpt-sparks-debate-how-design-student-assignments-now#.Y9jtoaotwec.link
https://www.insidehighered.com/news/2023/01/31/chatgpt-sparks-debate-how-design-student-assignments-now#.Y9jtoaotwec.link
https://ditchthattextbook.com/ai
https://ditchthattextbook.com/ai
https://taylorinstitute.ucalgary.ca/teaching-with-AI-apps
https://taylorinstitute.ucalgary.ca/teaching-with-AI-apps
https://www.wired.com/story/artificial-intelligence-writing-art/
https://www.wired.com/story/artificial-intelligence-writing-art/
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/forogpp.files.wordpress.com/2023/02/guidelines-for-the-use-of-artificial-intelligence-in-university-courses-v4.3.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https:/forogpp.files.wordpress.com/2023/02/guidelines-for-the-use-of-artificial-intelligence-in-university-courses-v4.3.pdf
https://www.pcworld.com/article/1669890/chatgpts-new-web-browsing-power-means-its-no-longer-stuck-in-2021.html
https://www.pcworld.com/article/1669890/chatgpts-new-web-browsing-power-means-its-no-longer-stuck-in-2021.html
https://www.theguardian.com/technology/2023/mar/15/what-is-gpt-4-and-how-does-it-differ-from-chatgpt
https://www.theguardian.com/technology/2023/mar/15/what-is-gpt-4-and-how-does-it-differ-from-chatgpt
https://www.technologyreview.com/2022/12/19/1065596/how-to-spot-ai-generated-text/
https://www.technologyreview.com/2022/12/19/1065596/how-to-spot-ai-generated-text/
https://www.technologyreview.com/2022/12/19/1065596/how-to-spot-ai-generated-text/
https://theconversation-com.cdn.ampproject.org/c/s/theconversation.com/amp/the-dawn-of-ai-has-come-and-its-implications-for-education-couldnt-be-more-significant-196383
https://theconversation-com.cdn.ampproject.org/c/s/theconversation.com/amp/the-dawn-of-ai-has-come-and-its-implications-for-education-couldnt-be-more-significant-196383
https://theconversation-com.cdn.ampproject.org/c/s/theconversation.com/amp/the-dawn-of-ai-has-come-and-its-implications-for-education-couldnt-be-more-significant-196383
https://www.forbes.com/sites/bernardmarr/2023/03/03/the-top-10-limitations-of-chatgpt/?sh=575458e68f35
https://www.gettingsmart.com/2022/12/16/education-is-about-to-radically-change-ai-for-the-masses/
https://www.gettingsmart.com/2022/12/16/education-is-about-to-radically-change-ai-for-the-masses/
https://www.dailymaverick.co.za/article/2022-12-08-we-must-embrace-new-technology-that-challenges-assumptions-about-higher-education/?utm_term=Autofeed&utm_medium=Social&utm_source=Twitter#Echobox=1670522146
https://www.dailymaverick.co.za/article/2022-12-08-we-must-embrace-new-technology-that-challenges-assumptions-about-higher-education/?utm_term=Autofeed&utm_medium=Social&utm_source=Twitter#Echobox=1670522146
https://www.dailymaverick.co.za/article/2022-12-08-we-must-embrace-new-technology-that-challenges-assumptions-about-higher-education/?utm_term=Autofeed&utm_medium=Social&utm_source=Twitter#Echobox=1670522146
https://www.dailymaverick.co.za/article/2022-12-08-we-must-embrace-new-technology-that-challenges-assumptions-about-higher-education/?utm_term=Autofeed&utm_medium=Social&utm_source=Twitter#Echobox=1670522146
https://www.dailymaverick.co.za/article/2022-12-08-we-must-embrace-new-technology-that-challenges-assumptions-about-higher-education/?utm_term=Autofeed&utm_medium=Social&utm_source=Twitter#Echobox=1670522146
ereducation.com/campus/eight-ways-engage-ai-writers-higher-education
ereducation.com/campus/eight-ways-engage-ai-writers-higher-education
https://www.bu.edu/articles/2022/pov-artificial-intelligence-is-changing-writing-at-universities/
https://www.bu.edu/articles/2022/pov-artificial-intelligence-is-changing-writing-at-universities/
https://www.nytimes.com/2023/03/14/technology/openai-gpt4-chatgpt.html
https://www.nytimes.com/2023/03/14/technology/openai-gpt4-chatgpt.html

Mills A (2023a) Al text generators: Sources to stimulate
discussion among teachers. https://docs.google.
com/document/d/1V1drRG1XIWTBrewgGqd-
cCySUB12JrcoamB5i16-Ezw/edit#heading=h.
y7vixxluoxbv.

Mills A (2023b) Rethinking writing for assessment in the
era of artificial intelligence. Presentation on
18 April at UC San Diego ‘Threats & Opportunities’
virtual symposium. https://docs.google.com/
presentation/d/1v0C78ZFoFDjFOpmMCglOc-
9ZBqb2XPST/mobilepresent?slide=id.p1

Mills A, Goodlad LME (2023c) Adapting college writing
for the age of Large Language Models such as
ChatGPT: Some next steps for educators. Blog post
on Critical Al, updated 17 April 2023. https://criticalai.
org/2023/01/17/critical-ai-adapting-college-writing-
for-the-age-of-large-language-models-such-as-chatgpt-
some-next-steps-for-educators/

Mollick E (2022) The mechanical professor. Blog post on
One useful thing (and also some other things), on
6 December. https://oneusefulthing.substack.com/p/
the-mechanical-professor

Mollick E (2023) Al required; Teaching in a new world.
Video recording of keynote at the 2023 ASU+GSV
Summit.

Mollick ER, Mollick L (2022) New modes of learning
enabled by Al chatbots: Three methods and
assignments. SSRN 13 December. https://ssrn.com/
abstract=4300783.

Morrison R (2022) How to identify Al generated text.
16 November

Nah FF, Zheng R, Cai J, Siau K, Chen L (2023) Generative
Al and ChatGPT: Applications, challenges, and
Al-human collaboration. Journal of Information
Technology Case and Application Research, DOI:
10.1080/15228053.2023.2233814

OpenAl (2022). Sharing and publication policy. OpenAl.
(2023, March 14.) https://openai.com/api/policies/
sharing-publication/#content-co-authored-with-the-
openai-api-policy

Pizarro Milian R, Janzen R (2023) How are Canadian
postsecondary students using ChatGPT? 29 March

Prochaska E (2023) Embrace the bot: Designing writing
assignments in the face of Al. Faculty Focus. https://
www.facultyfocus.com/articles/course-design-ideas/
embrace-the-bot-designing-writing-assignments-in-the-
face-of-ai/

Prochaska E (2023) Embrace the bot: Designing writing
assignments in the face of Al. 23 January.

Ragheb MA, Tantawi P, Farouk N, Hatata A (2022)
Investigating the acceptance of applying chat-bot
(Artificial intelligence) technology among higher
education students in Egypt. International Journal of
Higher Education Management, 8(2).

Riedl M (2023) A very gentle introduction to large
language models without hype. https://mark-riedl.
medium.com/a-very-gentle-introduction-to-large-
language-models-without-the-hype-5f67941fa59e

Sabzalieva E, Valentini A (2023) ChatGPT and artificial
intelligence in higher education: A quick start guide.
Paris: UNESCO.

Schulten K (2023) Lesson plan: Teaching and learning in
the era of ChatGPT. 23 January


https://docs.google.com/document/d/1V1drRG1XlWTBrEwgGqd-cCySUB12JrcoamB5i16-Ezw/edit#heading=h.y7vlxxluoxbv
https://docs.google.com/document/d/1V1drRG1XlWTBrEwgGqd-cCySUB12JrcoamB5i16-Ezw/edit#heading=h.y7vlxxluoxbv
https://docs.google.com/document/d/1V1drRG1XlWTBrEwgGqd-cCySUB12JrcoamB5i16-Ezw/edit#heading=h.y7vlxxluoxbv
https://docs.google.com/document/d/1V1drRG1XlWTBrEwgGqd-cCySUB12JrcoamB5i16-Ezw/edit#heading=h.y7vlxxluoxbv
https://docs.google.com/presentation/d/1v0C78ZFoFDjFOpmMCgl0c-9ZBqb2XPST/mobilepresent?slide=id.p1
https://docs.google.com/presentation/d/1v0C78ZFoFDjFOpmMCgl0c-9ZBqb2XPST/mobilepresent?slide=id.p1
https://docs.google.com/presentation/d/1v0C78ZFoFDjFOpmMCgl0c-9ZBqb2XPST/mobilepresent?slide=id.p1
https://criticalai.org/2023/01/17/critical-ai-adapting-college-writing-for-the-age-of-large-language-models-such-as-chatgpt-some-next-steps-for-educators/
https://criticalai.org/2023/01/17/critical-ai-adapting-college-writing-for-the-age-of-large-language-models-such-as-chatgpt-some-next-steps-for-educators/
https://criticalai.org/2023/01/17/critical-ai-adapting-college-writing-for-the-age-of-large-language-models-such-as-chatgpt-some-next-steps-for-educators/
https://criticalai.org/2023/01/17/critical-ai-adapting-college-writing-for-the-age-of-large-language-models-such-as-chatgpt-some-next-steps-for-educators/
https://oneusefulthing.substack.com/p/the-mechanical-professor���
https://oneusefulthing.substack.com/p/the-mechanical-professor���
https://www.youtube.com/watch?v=PN-kYyaoBO4
https://ssrn.com/abstract=4300783.
https://ssrn.com/abstract=4300783.
https://view.genial.ly/63753092992318001811d46f/interactive-content-ai-generated-text
https://openai.com/api/policies/sharing-publication/#content-co-authored-with-the-openai-api-policy
https://openai.com/api/policies/sharing-publication/#content-co-authored-with-the-openai-api-policy
https://openai.com/api/policies/sharing-publication/#content-co-authored-with-the-openai-api-policy
https://forum.academica.ca/forum/canadian-students-and-chatgpt-a-new-learning-tool
https://forum.academica.ca/forum/canadian-students-and-chatgpt-a-new-learning-tool
https://www.facultyfocus.com/articles/course-design-ideas/embrace-the-bot-designing-writing-assignments-in-the-face-of-ai/
https://www.facultyfocus.com/articles/course-design-ideas/embrace-the-bot-designing-writing-assignments-in-the-face-of-ai/
https://www.facultyfocus.com/articles/course-design-ideas/embrace-the-bot-designing-writing-assignments-in-the-face-of-ai/
https://www.facultyfocus.com/articles/course-design-ideas/embrace-the-bot-designing-writing-assignments-in-the-face-of-ai/
https://www.facultyfocus.com/articles/course-design-ideas/embrace-the-bot-designing-writing-assignments-in-the-face-of-ai/?st=FFdaily%3Bsc%3DFF230127%3Butm_term%3DFF230127&mailingID=4410
https://www.facultyfocus.com/articles/course-design-ideas/embrace-the-bot-designing-writing-assignments-in-the-face-of-ai/?st=FFdaily%3Bsc%3DFF230127%3Butm_term%3DFF230127&mailingID=4410
https://mark-riedl.medium.com/a-very-gentle-introduction-to-large-language-models-without-the-hype-5f67941fa59e
https://mark-riedl.medium.com/a-very-gentle-introduction-to-large-language-models-without-the-hype-5f67941fa59e
https://mark-riedl.medium.com/a-very-gentle-introduction-to-large-language-models-without-the-hype-5f67941fa59e
https://www.nytimes.com/2023/01/24/learning/lesson-plans/lesson-plan-teaching-and-learning-in-the-era-of-chatgpt.html
https://www.nytimes.com/2023/01/24/learning/lesson-plans/lesson-plan-teaching-and-learning-in-the-era-of-chatgpt.html

Scott 1 (2023) Yes, we are in a (ChatGPT) crisis. /nside
Higher Ed 18 April. https://www.insidehighered.com/
opinion/views/2023/04/18/yes-we-are-chatgpt-crisis.

Sharples M (2023) Publicacién de Mike Sharples.
LinkedIn. https://cl.linkedin.com/posts/mike-
sharples-1633153_highereducation-ai-learning-activity-
7055073352670928896-Tcvs

Sinha S, Burd L, and du Preez J (2023) How ChatGPT
Could Revolutionize Academia. /EEE Spectrum,
23 April 2023.

Srivastava M (2023) A day in the life of ChatGPT as an
academic reviewer: Investigating the potential of large
language model for scientific literature review. OSF
Preprints. Available at https://doi.org/10.31219/osf.io/
wydct.

Stokel-Walker C (2023) ChatGPT listed as author
on research papers: Many scientists disapprove.
Nature 613(7945): 620-621. Available at https://doi.
org/10.1038/d41586-023-00107-z.

UNESCO (2023) Generative Al and Education. https://
articles.unesco.org/sites/default/files/medias/
fichiers/2023/05/ministerial-roundtable-generative-Al-
in-education-agenda-en_0.pdf

University of Cape Town (2023) Staff guide: Teaching and
learning with Al tools. Centre for Innovation in Learning
and Teaching, UCT. https://ched.uct.ac.za/cilt/artificial-
intelligence

University of Pretoria (2023) Guide for ChatGPT usage in
teaching and learning. https://www.up.ac.za/media/
shared/391/pdfs/up-guide-for-chatgtp-for-teaching-
and-learning.zp233629.pdf

University of Toronto (2023) ChatGPT and
Generative Al in the Classroom. Office of the Vice-
Provost: Innovations in Education. https://www.
viceprovostundergrad.utoronto.ca/strategic-priorities/
digital-learning/special-initiative-artificial-intelligence/

University of Washington (2023) ChatGPT and other Al-
based tools. Center for Teaching and Learning. https://
teaching.washington.edu/topics/preparing-to-teach/
academic-integrity/chatgpt/

Wachowska A, Regorowicz M (2023) ChatGPT in
practice: major legal issues. Blog post on Lexology,
10 March 2023. https://www.lexology.com/library/
detail.aspx?g=33bf4b4f-fFd9-4bFf1-bfc1-7c790d86a22f

Warner J (2023) How about we put learning at the
center? Blog posting on Inside Higher Ed, on
4 January 2023. https://www.insidehighered.com/
blogs/just-visiting/how-about-we-put-learning-center
Watkins M (2022) Guest post: Al will augment, not
replace. Inside Higher Ed 14 December. https://www.
insidehighered.com/blogs/marc-watkins

Watkins R (2022) Update your course syllabus for
ChatGPT. https://medium.com/@rwatkins_7167/
updating-your-course-syllabus-for-chatgpt-
965f4b57b003

Webb M (2022) What's next for Al in higher education?
4 August

Wiggins K (2022) OpenAl’'s attempts to watermark
Al text hit limits. TechCrunch+. https://techcrunch.
com/2022/12/10/openais-attempts-to-watermark-ai-
text-hit-limits/


https://www.insidehighered.com/opinion/views/2023/04/18/yes-we-are-chatgpt-crisis
https://www.insidehighered.com/opinion/views/2023/04/18/yes-we-are-chatgpt-crisis
https://www.linkedin.com/posts/mike-sharples-1633153_highereducation-ai-learning-activity-7055073352670928896-Tcvs/?originalSubdomain=cl
https://www.linkedin.com/posts/mike-sharples-1633153_highereducation-ai-learning-activity-7055073352670928896-Tcvs/?originalSubdomain=cl
https://www.linkedin.com/posts/mike-sharples-1633153_highereducation-ai-learning-activity-7055073352670928896-Tcvs/?originalSubdomain=cl
https://spectrum.ieee.org/how-chatgpt-could-revolutionize-academia
https://spectrum.ieee.org/how-chatgpt-could-revolutionize-academia
https://doi.org/10.31219/osf.io/wydct
https://doi.org/10.31219/osf.io/wydct
https://doi.org/10.1038/d41586-023-00107-z
https://doi.org/10.1038/d41586-023-00107-z
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://articles.unesco.org/sites/default/files/medias/fichiers/2023/05/ministerial-roundtable-generative-AI-in-education-agenda-en_0.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://articles.unesco.org/sites/default/files/medias/fichiers/2023/05/ministerial-roundtable-generative-AI-in-education-agenda-en_0.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://articles.unesco.org/sites/default/files/medias/fichiers/2023/05/ministerial-roundtable-generative-AI-in-education-agenda-en_0.pdf
chrome-extension://efaidnbmnnnibpcajpcglclefindmkaj/https://articles.unesco.org/sites/default/files/medias/fichiers/2023/05/ministerial-roundtable-generative-AI-in-education-agenda-en_0.pdf
https://ched.uct.ac.za/cilt/artificial-intelligence
https://ched.uct.ac.za/cilt/artificial-intelligence
https://www.up.ac.za/media/shared/391/pdfs/up-guide-for-chatgtp-for-teaching-and-learning.zp233629.pdf
https://www.up.ac.za/media/shared/391/pdfs/up-guide-for-chatgtp-for-teaching-and-learning.zp233629.pdf
https://www.up.ac.za/media/shared/391/pdfs/up-guide-for-chatgtp-for-teaching-and-learning.zp233629.pdf
https://www.viceprovostundergrad.utoronto.ca/strategic-priorities/digital-learning/special-initiative-artificial-intelligence/
https://www.viceprovostundergrad.utoronto.ca/strategic-priorities/digital-learning/special-initiative-artificial-intelligence/
https://www.viceprovostundergrad.utoronto.ca/strategic-priorities/digital-learning/special-initiative-artificial-intelligence/
https://teaching.washington.edu/topics/preparing-to-teach/academic-integrity/chatgpt/
https://teaching.washington.edu/topics/preparing-to-teach/academic-integrity/chatgpt/
https://teaching.washington.edu/topics/preparing-to-teach/academic-integrity/chatgpt/
https://www.lexology.com/library/detail.aspx?g=33bf4b4f-ffd9-4bf1-bfc1-7c790d86a22f
https://www.lexology.com/library/detail.aspx?g=33bf4b4f-ffd9-4bf1-bfc1-7c790d86a22f
https://www.insidehighered.com/blogs/just-visiting/how-about-we-put-learning-center
https://www.insidehighered.com/blogs/just-visiting/how-about-we-put-learning-center
https://www.insidehighered.com/blogs/marc-watkins
https://www.insidehighered.com/blogs/marc-watkins
https://medium.com/@rwatkins_7167/updating-your-course-syllabus-for-chatgpt-965f4b57b003
https://medium.com/@rwatkins_7167/updating-your-course-syllabus-for-chatgpt-965f4b57b003
https://medium.com/@rwatkins_7167/updating-your-course-syllabus-for-chatgpt-965f4b57b003
https://www.timeshighereducation.com/campus/whats-next-ai-higher-education
https://techcrunch.com/2022/12/10/openais-attempts-to-watermark-ai-text-hit-limits/
https://techcrunch.com/2022/12/10/openais-attempts-to-watermark-ai-text-hit-limits/
https://techcrunch.com/2022/12/10/openais-attempts-to-watermark-ai-text-hit-limits/

APPENDIX B:

EXAMPLE OF A DECLARATION
TEMPLATE ON THE USE OF
GENERATIVE Al IN ACADEMIC WORK

Name and surname:

Student / staff° number:

Faculty:

Department:

Name the specific work (e.g., assignment, academic article, report, etc.):

Submitted to (e.g., module name, journal name, publisher):

| hereby confirm that:

1. The document | have submitted / contributed was written by me.

2. | have acknowledged the use of any generative Al tools as / where relevant (list below as applicable).

3. lacknowledge awareness of any updates to the generative Al tools used, up to the date of this submission. This includes Al plug-ins or assistants
included in existing programs, such as Grammarly or Atlas.TI. | take responsibility for any fabricated references or factual errors stemming from the
use of these tools.

4. lunderstand that plagiarism, including self-plagiarism, is academic misconduct. | have not used the content in this document before. If it has been
submitted for assessment previously, it is properly cited.

5. Ihave appropriately cited or indicated the use of Al-generated content in the document where applicable.

6. lacknowledge that any undeclared use of generative Al will constitute academic dishonesty and will be dealt with according to relevant University
policy.

7. lunderstand that | will be held accountable and liable for any academic misconduct that arises in breach of any relevant University policy, as well as
for the legal or financial consequences of such infringements.

Acknowledgement of generative Al tools used:

Generative Al tool used Purpose Explain the extent of use of the generative

(list each separately) Al tool

9 Includes postdoctoral research fellow(s) and/or visiting/virtual academics.
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